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Attrition Rates in Texas Public
High Schools Still High

Roy Johnson, M.S.

In Texas over the last 13 years, the
percent of students of all races and ethnicities
lost from public school enrollment has
worsened. It was 33 percentin 1986. Today,
itis 42 percent.

The latest attrition study by the
Intercultural Development Research
Association (IDRA) shows that 53 percent
of Hispanic students and48 percent of Black
students were lost from public school
enrollment, comparedto 31 percent of White
students, between 1995-96 and 1998-99 in
Texas. The attrition rate is the percent of
students lost from enrollment

“Schools, communities and policy-
makers canand must work togethertoensure
that we provide quality education for ail
students,” commented Dr. Marfa “Cuca”
Robledo Montecel, IDRA’s executive
director. “We cannot remain in denial about
the severity of the dropout problem and
refuse to take the actions necessary to keep
students in school,” she said.

To follow are the major findings of
IDRA’s latest annual attrition study, which
presents data for the 1998-99 school year by
statewide total, by county, and by race and
ethnicity. This article also restates
recommendations fromthe IDRA policy brief
entitled, Missing: Texas Youth — Dropout
and Antrition Rates in Texas Public High
Schools that was released earlier this year.
Thearticlealso looks atdropout information
reported by the Texas Education Agency
(TEA) including the new “leaver” record
system.
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Findings of IDRAs Latest Attrition Analyses

Two of every five students from the
freshman class of 1995-96 left school priorto
their 1998-99 graduation from Texas public
high schools. IDRA research shows that 42
percentof the state’s 1995-96 freshman class
were lost from public school enrollment by
1998-99, the same percentage of students
lost between 1994-95 and 1997-98 (see box
on the next page).

Though the attrition rate has remained
relatively stable over the last few years, the
rate is 27 percent higherthanin 1985-86 when
the attrition rate was 33 percent.

Longitudinally, the attrition rate in
Texas public schools has increased by nine
percentage points from 1985-86 (33 percent)
to 1997-98(42 percent). Numerically, 151,779
students were lost from public high school
enrollment during the period of 1995-96 to
1998-99 as compared to 86,276 during the
periodof 1982-83 to 1985-86.

The 1985-86 school year marked the
initial year that IDRA conducted the state’s
first comprehensive assessment of the
number and percent of Texas public school
students who are lost from public school
enrollment prior to graduation. Thirteen years
following the release of its first
comprehensive reportinOctober 1986, IDRA
continues to document the number and
percent of the state’s students who leave
school prior to graduation. IDRA advocates
dropout prevention and accurate dropout
data collection and reporting by school
districts and the state education agency.

The latest study by IDRA reveals that

Attrition Rates - continued on page 2



LonciTubiNAL AtTtriTION RaTES IN Texas PusLic HiGH ScHooLs,
1985-86 0 1998-99
PERCENT
RAcCE-ETHNICITY | 1985-| 1986-| 1987-| 1988-| 1989-| 1991-| 19924 1994-| 1995-| 1996-| 1997- 1998-; CHANGE*
Grour 86 87 88 89 90 92 93 95 96 97 98 99  From 1985-86
| 10 1998-99
Native American| 45 39 37 47 39 40 » 4 4“4 43 42 25 44
Asian/Pacific 33 30 28 23 2 21 21 18 18 20 21 I9 42
Islander
Black 34 38 K] 37 38 39 43 0 51 51 49 48 41
White 27 26 24 20 19 2 25 30 31 32 31 31 I5
Hispanic 45 46 49 48 48 48 49 51 53 54 53 53 | 18
Total 33 34 33 31 31 34 36 40 42 43 42 42 l 27
* Rounded 1o nearest whole number. Figures calculated by IDRA from the Texas Education Agency Fall Membership Survey data.
Rates were not calculated for the 1990-91 and 1993-94 school years due to unavailability of data.

Attrition Rates

- continued from page 1

attritionrates continue to be alarmingly high.
Major findings of IDRA’s 1998-99 attrition
study indicate the following.

From 1985-86 to 1998-99 more than 1.3
millionstudentshavebeenlost from Texas
public schools due to attrition.

Twoof every five students enrolledinthe
ninth grade in Texas public schools during
the 1995-96school year failedtoreachthe
12th grade in 1998-99. An estimated
151,779 students, or about 42 percent of
the 1995-96 freshman class, were lost
from public school enroliment by 1998-
9.

Black students and Hispanic students

Coca-ColaValued Youth
Program Getting Resuits

Lessons Learned,
Lessons Shared

Early Childhood
Education Event

National Dropout
Prevention Conference

Parent Coalition for
Bilingual Education

were more likely than White students to
be lost from public school enroliment in
1998-99. Fifty-three percent of Hispanic
students and 48 percent of Black students
were lost from public school enroliment,
comparedto 31 percentof White students.
Hispanic students were 1.7 times more
likely than White students to leave school
before graduation whiie Black students
were 1.5 times more likely than White
students to leave school before
completing high school.

From 1997-98 to 1998-99, three racial-
ethnic groups had adeclinein attrition
rates. Native American students had a
decline from 42 percent to 25 percent,

Asian/Pacific Islander students had a
decline from 21 percentto 19 percent, and
Black students had a decline from 49
percent to 48 percent. The attrition rates
for White students and Hispanic students
remained constant, 31 percent and 53
percent, respectively.

More malesthanfemales were lost from
public high school enroliment. Between
1995-96 and 1998-99, 45 percent of males
were lost from public high school
enroliment, compared to 38 percent of
females.

The percent of students lost from public
highschool enrollment hasincreased by

Attrition Rates - continued on page 8
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Coca-Cola Valued Youth Program:
Still Getting Great Results

This past school year began a new
initiative of the IDRA Coca-Cola Valued
Youth Program. InJuly 1998, The Coca-Cola
Foundation awarded the Intercultural
Development Research Association (IDRA)
a new grant to take the Coca-Cola Valued
Youth Program into the next millennium.

Beginning in 1984, with support from
Coca-Cola USA to IDRA, the Coca-Cola
Valued Y outh Program has given thousands
of Valued Youth a chance to be special, to
contribute and to achieve.

In 1990, The Coca-Cola Foundation
awarded a five-year grantto IDRA totake the
program to 10 elementary and secondary
schools around the country. IDRA exceeded
itscommitment by opening the programin 70
schools in 18 cities.

In 1995, The Coca-Cola Foundation
provided support for IDRA to expand the
Coca-Cola Valued Youth Program into 10
new secondary and elementary schools over
three years. Again, IDRA exceeded its
commitment: the program was in 38 new
schools in the United States, Puerto Rico
and Great Britain. In June of 1998, theend of
the three-year initiative, the program was in
an unprecedented 128 schools, reaching
more than 4,000 tutors and tutees thatschool
year alone.

During this last initiative, The
Coca-Cola Foundation and IDRA achieved
the following:

» A school in Washington, D.C., became
our 100th program site.

* 26 new school sites were begun in Great
Britain.

A tutor and tutee work together
in Chicago Public Schools

“When | walked in the room,
they would have these big
smiles, and they would all

sit up a little straighter in their

chairs because | was
there...Being a tutor
encouraged me to get up and
go to school every day.”

- a Coca-Cola Valued Youth Program
tutor in McAllen, Texas

* Four new school sites were begun in
Puerto Rico.

* 10 new school sites were begun in
Houston.

» 10.7 million people learned about the
Coca-Cola Valued Youth Program
through national and international media
coverage, including NBC, USA Today,
BBC, and Los Angeles Times.

* Presentations were made at events of
national significance, including the
President’s Summit for America’s Future
held in April 1997 with more than 3,000
participants.

* Two new school sites in Atlanta and five
new school sites in Chicago were begun
in1997-98.

« Over 98 percent of our Valued Youth
tutors stayed in school.

Since 1984, more than 74,500 students,
parents, teachers and administrators have
been impacted by the program. This impact
has been achieved, in large part, by
preserving the program’s integrity, keeping
true to the program’s vision: “The Coca-Cola
Valued Youth Program is in the vanguard of
education by creating a structure for the
valuing of students and families and is a
powerful instrument for amplifying their
voices, their dignity and their worth.” The
program’s creed is: All students are
valuable, none is expendable.

In the 1998-99 school year, the
Coca-Cola Valued YouthProgramwasin 171
secondary and elementary schools in 24
school districts and 20 cities in the United

Josie Danini Supik, M.A.

States, Puerto Rico and Great Britain. More
than 1,000 tutors and 3,000 tutees benefitted
from the program this year alone. This
includes 66 elementary and secondary
schools in Great Britain (Birmingham,
Greenwich and Kent); four schools in San
Juan, Puerto Rico; three schools in
Washington, D.C.; two schools in Atlanta:
and five schools in Chicago.

Rigorous Evaluation

The evaluation and monitoring
activities of the Coca-Cola Valued Youth
Program sites continue to be as rigorous and
comprehensive as ever. Each year. the
evaluation design has been reviewed by
staff with feedback from the sites.
Modifications are made to increase the
efficiency. effectiveness, and overall quality
of the evaluation.

In addition to the pre- and post-test
surveys. IDRA has also committed its own
resources to effectively evaluate this
program. including in-depth interviews and
regular monitoring and on-site observations.
The evaluation design of this program is a
model for dropout prevention and service-
learning programs across the country.

1998-99 Program Findings
Student Tutor Profiles: Demographics

During the last school year, slightly
more than half of the tutors were male. Tutors
ranged from sixth to 12th grade. Most of the
tutors (88.4 percent) were Hispanic; 10.7
percent were African American. Almost all
of the tutors (96.1 percent) were eligible for
the free or reduced price lunch program (a
poverty indicator).

One out of three tutors were previously
retained once in grade; six tutors had been
retained more than three times. The tutors’
average age was 15. One out of two tutors
had a mother or father who was born in
Mexico.

One out of three tutors had changed
schools previously. Of those, two out of
three had changed schools once or twice.
However. some tutors had changed schools
seven. eight, nine, even 10 times.

Getting Results - continued on page 4
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Great Results - continued from page 3
Student Tutor Profiles: Peers

Twoout of three tutors expanded their
circle of friendships by the end of the school
year; their fellow tutors had become new
friends. At the beginning of the school year,
two out of five tutors had friends who had
dropped out of school, and one out of five
had a brother or sister who had dropped out.
However, less than one out of 10 tutors say
they had ever considered dropping out of
school. At the end of the school year, four
out of five tutors felt they had a place in their
school, that they “belonged.”

Teacher Coordinators’ Perceptions of Tutors

The teacher coordinators were asked
to evaluate the tutors at the beginning and
end of the school year. They evaluated the
tutors in 15 areas, from self-concept to
academic achievement. Their pre- and post-
test ratings of tutors increased significantly
inall areas: self-concept; disciplinary record;
academic achievement; attendance; interest
in class and school; future goals; ability to
socialize with schoolmates; ability to
Socialize into their school environment;
relationship with their parents, teachers,
administrators and counselors; their desire
to graduate; and hygiene and dress.

Elementary School Teachers®
Perceptions of Tutees

Elementary school teachers were also
surveyed at the beginning and end of the
school year for their perceptions of the tutees.
They were asked to evaluate the students
who were tutored in nine areas ranging from
interest in class to academic achievement.
This is the primary means used to evaluate
whether or not the tutors had an impact on
the children that they tutored throughout
the year.

Other methods such as grades and
achievement test scores for the older tutees
have been used. But, it is difficult to assess
pre- and post-test changes in tutees unless
the same students were tutored throughout
the year. Given that this is usually not the
case, any such assessment is deemed
inappropriate and unreliable.

According to the elementary school
teachers’ survey, all of the survey areas for
the tutees (self-concept, disciplinary record,
academic achievement, attendance, interest
in class and school, ability to socialize with
schoolmates and into their school
environment, and their hygiene and dress)
increased significantly after the tutoring.

Quick Facts about the

and satisfaction.

Of 1,066 Valued Youth tutors in
1998-99, only 10 dropped out of
school, resultinginadropoutrate of
0.9 percent.

Over half of the tutors spoke Spanish
as their. first language, and most
spoke alanguage other than English
at home.

Janeiro.

Coca-Cola Valued Youth Program

Coca-ColaValued Youth Program tutorsimproved their academic achievement
test scores significantly in reading and mathematics after participating in the
program. Their self-concept also improved in all areas: behavior, intellectual
and school status, physical appearance, anxiety, popularity, and happiness

Tutors took field trips to local universities, museums, banks and hospitals.

Tutors interacted with guest speakers including policy-makers, school
administrators, hospital staff, judges and law enforcement personnel.

The Coca-Cola Valued Youth Program beganin Rio de Janeiro and Sao Paolo,
Bratzil, this spring. “The greatinsight of this project is that it systematizes away
of working with children considered failures and turns them around in very
shorttime,” comments a teacher at Ruy Barbosa Elementary Schoolin Rio de

- Intercultural Development Research Association, 7998-99 Stewardship Report

“The best thing about tutoring is
being able to give someone
something. | actually taught

someone else something,
and it felt good.™

- Coca-Cola Valued Youth Program
tutor in Washington, D.C.

Parents’ Perceptions of Tutors

At the end of the school year, tutors’
parents were surveyed about their
impressions of the tutoring experience on
their children. The survey was completed by
350 parents (33 percent). The survey is
provided in both Spanish and English; most
of the interviews were conducted in person.

Most (73.0 percent) of the parents
reported a positive change in their child’s
attitude and behavior regarding school.
They attributed the changes to their
involvementinthe Coca-Cola Valued Youth
Program — changes that included greater
responsibility and maturity, greater interest
inschool, and higher self-esteem. They also
noted better grades and self-discipline.
Parents reported a positive change in the
home with their children helping them more
than usual, specifically doing household
chores, working on homework, and
increasing communication with them around
personal problems and school.

Coca-ColaValued Youth Program Tutors

IDRA conducts in-depth interviews of a
sample of tutors at the end of the year. Below
are examples of two case studies. (The
student’s names have been changed for
privacy.)

Brenda’s Story

Brenda is an outgoing student who
likes to laugh. As a senior at Options in
Education High School in McAllen, Texas,
18-year-old Brenda has just finished her
second year as an IDRA Coca-Cola Valued
Youth Program tutor. Because Brenda’'s
mother was only able to complete up to the
fifth grade, she encourages Brenda and her
two younger brothers to graduate.

Brendaexplains thatshe did notalways
care about school, “Fora long time, the only
point to going to school was to get it over
with.” Brenda believes she has changed
since becoming a Coca-Cola Valued Youth
Program tutor. School is more important to
her, she feels that it now has a purpose and

continued on page 5
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Great Results - continued from page 4

is “more uplifting.” Because Brenda has
helped other children, she sees her own
brothers as more children she can help.

Brenda finds that she is motivated to
do well in other areas of her life: “Being a
tutor has gotten me to join other clubs too.
I’m in the student government and the
Hispanic Chamber of Commerce, and [ have
a mentor.” By joining clubs, she has gained
more confidence.

For one hour a day, four days a week,
Brenda has been tutoring day care students
and first-grade students. She has been
teachingthem colors, numbers and speaking
English: “When Ifirst came tothe classroom,
the kids didn’t understand when I greeted
them in English. Now, they speak to me in
English all of the time. I know that I had
something to do with it.”

Brenda will always remember her
tutees: “When I walked in the room, they
would have these big smiles, and they would
all sit up a little straighter in their chairs
because I was there.”

The teacher coordinator for the
school’s Coca-Cola Valued Youth Program
alsomadeabigimpactonBrenda. The teacher
was always encouraging her to apply to
college and fill out financial aid forms.

When asked what she will remember
most about being a tutor, Brenda said: “I’ll
rememberall of the commitment and effort we
putinto it. [ know that the kids I tutored will
goon with theireducation. Those kids aren’t
staying behind.”

Brenda’s mother is also involved in
the tutees’ lives: “My mom gets excited
when the kids make a good grade on a test.
She won’t let me forget anything about my
kids, she even gets them cards for the
holidays!”

The Coca-Cola Valued Youth Program
has also made a positive difference in the
financial situation of Brenda’s family. She
has been able to help her mother pay the bills
and has been able to buy some of her own
clothes.

Brenda hopes that because she was
always there for her tutees, they will know
thatif they ask for help, someone will always
be there. Brenda knows now what her
teachers feel like. She understands the
teachers’ point of view.

Brendathinks highschool would have
been boring without the Coca-Cola Valued
Youth Program. Brendadoes notknow if she
would have graduated from high school
without the program: “Being a tutor
encouraged me to get up and go to school

everyday.” She adds: “I really love this
program. I think everyone in this school and
the world should have it!”

Rich’s Story

Rich is an outgoing student with am-
bitious goals for his future. As a ninth-grade
student at Madison High School in Hous-
ton, Rich has just completed his first year as

getting a college education. Rich plans to
attend college at either Notre Dame or Geor-
gia Tech where he would like to study art.
Rich hopes that his passion for drawing will
help him to become a professional cartoon-
ist.

For one hour a day, four days a week,
Rich has been tutoring fourth- and fifth-
grade students. Rich helps the tutees with a

aCoca-Cola Valued Youth tutor. Rich’s fam-
ily is very supportive of his participation in
the program and encourages his dream of

variety of subjects including reading, spell-
ing and math. Rich says that he spends the

Great Results - continued on page 20

Overview of the Coca-Cola Valued Youth Program

In 1984, the Intercultural Development Research Association (IDRA) designed,
developedand implemented the Coca-Cola Valued Youth Program with funding from
Coca-Cola USA. It has grown from 10 schools in San Antonio to more than 200
schools in the continental United States, Puerto Rico, England and Brazil.

The Coca-Cola Valued Youth Program goals include

» reducing dropout rates;

» enhancing students’ basic academic skills;

» strengthening students’ perceptions of self and school,;

 reducing student disciplinary action referrals and absenteeism; and

 strengthening school-home-community partnerships to increase the level of
support available to students considered at risk of dropping out of school.

Seven important tenets express the philosophy of the Coca-Cola Valued Youth

Program.

1. All students can learn.

2. The school values all students.

3. All students can actively contribute to their own education and to the education
of others.

4. All students, parents and teachers have the right to participate fully in creating
and maintaining excellent schools.

5. Excellencein schools contributes to individual and collective economic growth,
stability and advancement.

6. Commitment to educational excellence is created by including students, parents
and teachers in setting goals, making decisions, monitoring progress and
evaluating outcomes.

7. Students, parents and teachers must be provided extensive, consistent support
in ways that allow students to learn, teachers to teach, and parents to be involved.

Instructional strategies: Support strategies:

» classes for student tutors e curriculum

e tutoring sessions ¢ coordination

» field trips ¢ staff enrichment

* rolemodeling * parent involvement
» student recognition * program evaluation

Thekey to the program’s success is in valuing students who are considered at risk
of dropping out of school and sustaining their efforts with effective, coordinated
strategies.

For more information contact IDRA at 210-444-1710 or contact@idra.org.

e
L
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Lessons Learned,

An Excerpt

Lessons Shared:

Pam McCollum, Ph.D.

Editor’s Note: “Lessons Learned, Lessons Shared: Texas Immigrant Education Collaborative” was published by the Intercultural
Development Research Association (IDRA) in December 1998. It fills a void by showing educators what is necessary to develop and
maintain appropriate programs for secondary level recent immigrant students. The monograph shares the lessons learned from
participation in IDRA’s Texas Immigrant Education Collaborative (TIEC) project in two sites — a middle school in Houston, with an
international immigrant student population, and a border high school in El Paso, with a primarily homogenous Mexican immigrant
population. The TIEC was funded by the Andrew W. Mellon Foundation. The following is an excerpt from the concluding chapter.

The story of the Texas Immigrant Edu-
cation Collaborative (TIEC) project pre-
sented here does not chronicle all project
initiatives. This monograph presents de-
scriptions of select project initiatives, ana-
lyzes factors that enhanced or detracted
from successful implementation, and reviews
the lessons learned from our participation in
the TIEC project. Another aim of this docu-
ment is to provide educators with basic
information and resources on immigrant
education to facilitate the implementation
and maintenance of successful programs for
immigrant students.

Many documents that chronicle the
course of educational innovations conclude
by providing inventories of program charac-
teristics that should be present in success-
ful programs. Barth (1990) refers to such
approaches as “list logic,” i.e., if one has all
of the things on the list, one will have a
successful program, school, administrator,
etc. This document purposely avoids such
an approach. Instead, it shares the process
of how certain TIEC programinitiatives were
implemented and maintained. This shows
how programs came to have particular char-
acteristics given a particular context.

While avoiding the “listlogic” orrecipe
approach to designing programs for recent
immigrant students, a discussion of how to
proceed in the future given our lessons
learned is in order. Recommendations for
future collaboratives on the education of
immigrant students are given in the follow-
ing section.

The spark that ignited the excitement
and advocacy for improving the education
of recent immigrant students in the TIEC
project was the opportunity the project af-
forded educators to affect change. The sup-
port provided by the Andrew W. Mellon
Foundation gave educators the opportu-
nity to improve their schools from within. In

most cases, teachers had good ideas about
what they wanted to do to improve their
students’ education. What they lacked was
time to interact and a forum in which to build
advocacy for immigrant students.

Special programs need to be
built into the district structure
from the beginning. Absence
of district support and
advocacy of special programs
slows progress.

Teachers had clear ideas about what
was best for their own education. Staff de-
velopment was muchmoresuccessful when
teachers had the freedom to select the top-
ics they wanted to study. Study groups,
where several topics of interest were ex-
plored, enabled teachers to survey new
teaching techniques and select one to focus
on in depth. This approach led to a “buy-in”
on the part of teachers and ensured they
were getting what they needed and wanted.
All too often, traditional staff development
satisfies neither of those criteria.

The TIEC project provided a forum
where teachers interacted with each other as
well as with outside consultants and volun-
teers tosolve their problems. IDRA’ s model
for change engaged project participants in
actionresearch to improve the ex perience of
immigrantstudents at their campus. Project
participants assessed their situation, cre-
ated a vision and planned how the vision
would berealized.

One lesson learned was the slow nature
of programmatic change. This type of project
calls for a more realistic expectation about
when changes should be expected and what

isrealistic toexpectatdifferent stages. Change
occurs on many levels, not just in student
test scores. Expecting rapid changes in re-
cent immigrant students’ test scores is an
unrealistic expectation given the length of
time that is required for second language
acquisition to take place. In addition, in the
case of older students, many have completed
a fewer number of years of schooling in their
country of origin than required here. They
also may not know how to read.

Common sense dictates that students
should learn to read and calculate before
grade level curriculum and state-level ac-
countability testing becomes a concern. For
this reason, early program results from
standardized tests need to be seenin a differ-
entlight. Thefocus should be ondocument-
ing growth using multiple indicators and
describing the process that contributes to
that growth. Evaluation mechanismsneedto
bebuiltinto educational interventions. These
mechanisms should evaluate various dimen-
sions of change in order to reflect accurately
the type of effect a program is having on a
campus.

A successful early outcome of a pro-
gram for immigrant students, for example,
would be a change in the number of students
eligible to take the TAAS test the third year
after the implementation of a newcomers cen-
ter. Teaching non-English-speaking high
school students enough English to take the
TAAS should be acknowledged as an index
of success.

Strategiesare needed tospeed program-
matic change and improve the running of
collaborative multipartner educational
projects. Perhaps the factor that retarded
project progress the most was the bureau-
cracy of large urban school districts. From
the project’s perspective, the simple task of
tracking students across years of the project

Lessons Learned - continued on page 17
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Seventh Annual S \G & V{2

IDRA La Semana del Niro

Early Childhood Educators Institute™

“Educating a New Generation”

Mark your calendar: April 25-27, 2000 - San Antonio Airport Hilton

Join us for the Seventh Annual IDRA La Semana del Niiio Early Childhood Educators Institute as
we celebrate and get ready to teach a new generation of children.

Plenary and Concurrent Sessions

The institute offers a valuable series of information-packed professional development concurrent
sessions that are customized to the varied needs of early childhood educators and administrators.
Information on any additionat sessions will be avaitable at the institute. The topics for this years’
institute include innovative instructional strategies, information about policy issues. and the latest
rescarch.

School Visits

Take this opportunity to visit model early childhood centers. School visits provide you with the
opportunily to share ideas while seeing them in action. Institute participants will travel (o high-
performing, high-minority schools in the San Antonio area that are effectively working with diverse
tearners. Two school visits (one each on Wednesday and Thursday) are available to the first 150
institute registrants on a first come, first served basis. Transportation will be provided.

Institute Sponsors

IDRA is pleased to bring you this Seventh Annual IDRA La Semana del Nifio Early Childhood

Educators Institute. Supporting IDRA projects include:

* IDRA South Central Collaborative for Equirv (the equity assistance center that serves Arkansas,
Louisiana. New Mexico, Oklahoma and Texas) and

*  STAR Center (the comprehensive regional assistance center that serves Texas via a collaboration
of IDRA, the Charles A. Dana Center at the University of Texas at Austin, and RMC Research
Corporation).

Conference Topic‘:.s;...

! /7

Policy Vg -

» Early childhood education in the new
century: Opportunities for all students
The role of early childhood education
in creating a nation of learners -
reflecting on the national education
goals

Literacy

* Including fantasy and imagination in
the early childhood curriculum
The language, the teacher and the
child: Integrating a harmonious whole
Creating literacy opportunities at home
Effective instructional strategies for
reluctant young readers

Social Development

* Children’s literature: A tool to develop
social skills in the early childhood
classroom

Child Development

» Developing language, thoughts and
values in the early childhood classroom

Multicultural Education

* The use of authentic literature in the
classroom: Sharing our values

Curriculum

+ Integrating fine arts in the early child-
hood program: A project approach

Play

* The child’s right to play

Research

* Minorily students: The latest research
regarding their education and their op-
portunities
Diversity in the classroom: Implica-
tions for the child

Classroom Management

* Managing learning centers

Each of these IDRA projects provides spccialized training and technical assistance to public schoots. Information on how your campus can usc these
resources Lo improve instruction and asscssment will be available at the institute and may also be obtained by catling IDRA at 210/444-1710 or hy

visiting IDRA’s web site (www.idra.org).

Hotel Information

The institute will be held at the San Antonio Airport Hilton. The hotel is offering a special rate of $95 per night for a single or double room (plus state
and local taxes). based on availability. The hotel reservation deadline for the reduced rate is April 10, 2000. Call 1-800-HILTONS to makc rescrvations.
Be sure to refercnce the Annual IDRA La Semana del Nifio Early Childhood Educators Institute in order to qualify for the special ratc.

R Registration Form

\‘ns(, Seventh Annual IDRA La Semana del Nifio Early Childhood Educators Institute™

|
o

1 b’-.’;

YES I will attend the Seventh Annual IDRA La Semana del Nijio Early Childhood Educators Institute on April 25-27. 2000. (Pleasc use one

torm per person. Fcel free to make copies of this form.)
Name

School or Organization

order to IDRA at

Title/Position 3835 Callaghan Road. #350

San Antonio, Texas 78228-1190

Address Altention: Carol Chivez
City State Zip Fees

Telephonc ( ) Fax ( )

E-mail

S Total enclosed PO #

expected.

Mail with a check or purchase

Register on-line with a purchase order number at www.idre.org

Fax with u purchase order to
IDRA at 210-444-1714
Attention: Carol Chivez

S175 Institute registration (includes institute sessions. Thursday luncheon and
[for first 150 registrants] two school visits) — $/95 if after March 1. 2000

Mauke payable to: Intercultural Development Research Association. A purchase
order number may be used (0 reserve space. Full payment prior 1o the institute is

BESTCOPY AVAILABLE
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Attrition Rates - continued from page 2
27.3 percentbetween the 1985-86 school
year (33 percent) and the 1998-99 school
year (42 percent). The number of students
lost through attrition has increased from
about 86,000in 1985-86toabout 152,000
in 1998-99.

* Hispanicstudents made up the highest
percentage of students lost from public
high school enrollmentin 1998-99. About
half (50.1 percent) of the students lost
from school enrollment were Hispanic.
White students comprised 39.1 percent
of the students lost from enrollment and
Black students comprised 16.8 percent.

Enroliment and attrition data for the 1995-96

and 1998-99 school years are categorized by

race and ethnicity in the box below. Statewide
and county attrition rates are presented for

the three major race and ethnicity groups on
Pages 9 and 10.

TEA's Dropout and SchoolLeaver Report

Texas public schools report dropout
information to TEA through the Public
Education Information Management System
(PEIMS). Under the Texas accountability
system, district accountability ratings are
based onacombined consideration of district
and particular student group performances
onthe Texas Assessment of Academic Skills
(TAAS), attendance rates and dropout rates.

House Bill 1010, whichbecame law in
1986, requires that TEA collect and calculate
longitudinal and annual dropout rates for
students in grades seven through 12. The
bill mandates that the state reduce the state-
wide longitudinal dropout rate to not more

that 5 percent of
the total stu-
dent popula-
tion in grades
seven through 12 by
the year 2000. )
The state definition of a dropout is:
A student is identified as a dropout if
the individual is absent without an
approved excuse or documented
transfer and does not return to school
by the fall of the following school
year, or if he or she completes the
school year but fails to re-enroll the
following school year (TEA, 1998).
According to TEA, the dropout rate
has declined steadily for almost a decade.
The reported annual dropout rate was 1.6

Attrition Rates - continued on page 11

1995-96 Anp 1998-99 ENROLLMENT AND 1998-99 ArtriTioN IN TEXAS
Race- 1995-96 1998-99 1995-96 1998-99 1998-99 Students Attrition
Ethnicity 9thGrade 12thGrade | 9-12thGrade 9-12thGrade Expected Lostto Rate
and Gender Enrollment  Enrollment| Enrollment Enrollment | 12thGrade Attrition
Enrollment
Native 794 891 2,333 3,497 1,190 299 25
American
_ Male 385 42 1,171 1,768 581 159 2
- Female 409 469 1,162 1,729 609 140 3

Asian/Pacific 7,272 7,037 25,822 30,949 8,717 1,680 19

Islander
Male .:3,799 3,512 13,217 15,902 4,571 1,059 3
Female 3473 3,525 12,605 15,047 4,146 621 15

Black 50,395 28,126 139,112 148,003 53,652 25,526 48
Male 26410 13,463 69,201 74,557 28,454 14,991 53
Female 23,985 14,663 69,911 73,446 25,198 10,535 42

White 149,931 109,673 489,175 514,998 157,851 48,178 31
Male 78,571 55,599 251,026 264,651 82,836 27,237 33
Female 71,360 54,074 238,149 250,347 75,015 20,941 28

Hispanic 127,016 66,241 333,168 373,378 142,337 76,096 53
Male 67,798 32,873 171,348 191,736 75,865 42992 51
Female 59218 33,368 161,820 181,642 66,472 33,104 50

AliGroups 335,409 211,968 989,611 1,670,825 363,747 151,779 42
Male 176,963 105,869 505,963 548,614 192,307 86438 45
Female 158,446 106,099 483,648 52211 171,440 65,341 3R

Figures calculated by IDRA from the Texas Education Agency Fall Membership Survey data. IDRA’s 1998-99 aytrition study involved the

analysis of enrollment figures for public high school students in the ninth grade during 1995-96 school year and enrollment figures for 12th

grade students in 1998-99. This period represents the time span when ninth grade students would be enrolled in school prior to graduation.

The enrollment data for special school districts (military schools, state schools, and charter schools) were excluded from the analyses since

they are likely to have unstable enrollments and/or lack a tax base to support school programs.

Source: Intercultural Development Research Association.
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ATTRITION RATES IN Texas PusLic ScHooLs BY COUNTY AND
BY Race-Ethnicity, 1998-99
Counry ATTRITION RATES! Counry ATTRITION RATES!
Name BLack Wuite  Hispanic  ToTAL Name BLACK Wurte  Hispanic  ToraL
ANDERSON 52 32 g 3 EO DenTON 44 34 54 37
ANDREWS 19 21 44 31 Dewrrr 65 19 50 35
ANGELINA 18 23 42 25 DicKENS . v 7 : b
ARANSAS 57 42 54 45 DM hd 26 34 32
ARCHER . 24 ke 22 DoNLEY 12 18 - 38 18
ARMSTRONG . 19 50 21 DuvaL . 42 29 30
ATASCOSA b 12 39 29 EASTLAND 33 26 39 28
AUSTIN 49 24 53 33 Ector 49 32 54 42
Batwey 58 23 49 38 Epwarps . 32 17 26
BANDERA 100 36 43 38 Buiis 44 35 58 40
BAsTROP . 49 33 56 41 B Paso 41 26 43 40
BAYLOR 100 17 70 25 ERATH 44 29 61 35
Bee 47 28 52 43 FaLLs 43 34 55 41
BeLL 43 27 47 34 FANNIN 37 24 56 27
BEXAR 46 28 50 44 FAYETTE 39 20 57 28
N Branco 50 15 53 43 FisHER 100 10 54 28
. BORDEN . 41 33 41 FLoyp 47 28 45 39
BosqQue 41 19 43 24 FoArRD b b 48 7
Bowie 40 24 54 30 Fort BenD 46 33 58 42
BRAZORIA 49 42 58 47 FRANKLIN 46 25 48 29
Brazos 53 26 56 40 FREESTONE 17 22 36 21
BREWSTER . 29 24 27 Frio 100 b 37 32
BRISCOE 100 b4 73 21 GAINES 47 31 43 37
BRrooks 50 54 47 47 GALVESTON 48 35 60 41
BrowN 46 34 45 36 Garza 50 24 34 29
BURLESON 33 28 44 32 GILLESPIE 60 27 57 35
BURNET 50 39 57 43 GLASSCOCK . 22 59 38
CALDWELL 49 36 56 46 GoLlAD 14 26 42 30
CALHOUN n 42 71 57 GONZALES 56 30 46 40
- CALLAHAN 100 27 24 27 GRAY 31 19 31 22
CAMERON 65 34 56 55 GRAYSON 45 33 58 36
Camp 16 27 84 30 GRreGG 44 29 61 35
CARSON . 4 20 5 GRIMES 55 34 62 46
Cass 20 20 51 20 GUADALUPE 51 36 62 48
CastrRO 7 % 28 19 HALE 48 18 48 38
CHAMBERS 36 27 36 29 HaLL 10 i 47 26
CHEROKEE 24 33 67 35 HAMILTON . 20 52 24
CHILDRESS 35 16 23 20 HANSFORD . 11 38 20
Cray . 23 47 24 HARDEMAN b 9 56 18
COCHRAN 20 19 45 36 HARDIN 36 28 41 29
Coke 92 20 49 46 HARRIS 49 32 60 46
CoLEMAN * 13 15 13 HARRISON 45 39 70 11
CoLLin 44 28 45 31 HARTLEY . 19 100 30
COLLINGSWORTH | 29 * 40 15 HASKELL 25 2 27 10
CoLoRrRADO 44 17 60 33 Hays 52 34 61 46
ComaL 53 33 56 40 HEMPHILL 100 26 75 50
COMANCHE . 15 43 25 HENDERSON 22 29 62 31
Concro . 5 15 11 HipALGO 30 22 51 50
Cooke 56 28 66 32 Hno 49 26 59 34
CORYELL 45 30 42 35 HoCKLEY 19 4 38 2t
CoTTLE 48 1 19 18 Hoop 100 35 51 36
CRANE 29 18 36 27 HoPkiNs 18 24 46 25
CROCKETT . 5] 19 19 HoustoN 46 26 76 36
CrosBY 39 0 38 28 HowARD 50 27 53 38
CULBERSON . 52 30 33 HuDpsPETH . 12 34 29
DaLLAM % 19 42 25 Hunt 55 30 62 36
DALLAS 51 32 64 47 HUTCHINSON 11 19 40 21
DawsoN b 12 42 30 IrtoN . 17 41 23
L DEAF SMITH % 8 48 35 Jack 25 17 11 i8
DELTA 23 20 0 37 JACKSON 20 22 48 30
'Calculated by: (1) dividing the high school enroliment in the end year by the #% = Altrition rate is less than zero (Q).
high school enrollment in the base year: (2) multiplying the results from
Culculation | by the ninth grade enrollment in the base year: (3) subtracting + = The necessary data are unavailable to calculate the attrition rate.

the results from Calculation 2 from the 12th grade enroliment in the end year;
and (4) dividing the results of Calculation 3 by the result of Calculation 2. The
altrition rate resulls (percentages) were rounded to the nearest whole number.
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ATTRITION RATES IN Texas PusLic ScHooLs BY Counmr AND
BY Race-Etinicity, 1998-99 (conTinueD)

CounTty
NAME

"

JaspER
JerF Davis
JEFFERSON
Jm Hoca
Joq WELLS
Jonnson
Jones
KARNES
KaurMan
KENDALL
KENT
KERR
KiMBLE
King
KINNEY
KLEBERG
Knox
LAMAR
LamB
LAMPASAS
La Saue
Lavaca
LEE

LEON
LIBERTY
LIMESTONE
LipscomB
Live Oax
LLaNo
LuBBoCK
LyNN
Mabison
MaRrioN
MARTIN
Mason
MATAGORDA
MAVERICK
McCoLLucH
MCcLENNAN
McMuLLEN
MEDINA
MENARD
MipLAND
MiLam
MiLs
MITCHELL
MONTAGUE
MONTGOMERY
MooRrE
MOoRRis
MorTLEY
NACOGDOCHES
NAVARRO
NEWTON
NoLan
NUECES
OCHILTREE
OLDHAM
ORANGE
PaLo PiNro
PaNoLa
PARKER
PARMER
Pecos
PoLk
POTTER

Q

ERIC

Aruitoxt provided by Eic:

PrEsIDIO

BLack

ATTRITION RATES!

WHITE HispaNIC

TotAL

{}4}{}{}

29 64
43 27
13 37
40 60
22 31
28 41
41 60
38 66
27 xR
35 61
45 65
46 .
13 37
18 62
20 41
30 38
12 43
23 57
30 46
14 66
21 64
32 42
34 70
27 44
11 11
25 49
39 62
18 46
24 16
29 54
40 40
9 57
9 28
24 50
39 42
15 41
33 59
35 34
27 46
42 19
21 53
26 57
17 28
13 31
24 57
34 56
24 56
27 72
*% 35
24 59
33 61
30 60
29 50
31 48
32 57
6 14
30 56
33 53
34 61
38 63
12 36
14 31
45 52
36 62
25 45

CounTty
NaME

g

RaiNs
RanpaLL
Reacan
ReaL

Rep River
ReEVES
RerFuGto
ROBERTS
ROBERTSON
ROCKWALL
RUNNELS
Rusk
SABINE

SaN AuGusTINE
San JaciNTO
San Patricio
San SaBa
SCHLEICHER
SCURRY
SHACKELFORD
SHELBY
SHERMAN
Smrru
SOMERVELL
STARR
STEPHENS
STERLING
STONEWALL
Sutron
SWISHER
TARRANT
TAYLOR
TERRELL
TERRY
THROCKMORTON
Trrus

Tom GREEN
TrAvVIS
TRINITY
TYLER
UPSHUR
UrTtoN
UvVALDE
VAL VERDE
VAN Zanpr
VIETORIA
WALKER
WALLER
WaRD

W ASHINGTON
WEBB
WHARTON
WHEELER
WICHITA
WILBARGER
Wniracy
WILLIAMSON
WiLsoN
WINKLER
WisE
Woobp
Yoaxkum
Younag
ZAPATA
ZAVALA

TEXAS

ATTRITION RATES!

BLack WHITE Hispanic TotAL
39 47 64 48
68 25 54 29
33 4 31 20

. 41 4+ 32
33 36 74 37
22 18 49 46

8 4+ 49 27

. 7 0 7
47 32 56 41
42 40 60 43
29 16 48 29
33 29 51 32
36 36 64 36
35 21 0 28
48 47 56 47
57 35 50 45

. 26 46 32

. 3 36 20

1 22 47 30

. 15 4 13
36 18 64 27

. s 38 1
46 29 63 38

. 27 38 28

. 24 48 48
51 26 67 36

. l 5 * % 8
43 20 52 30

. 13 33 24

7 12 48 28
49 33 59 41
36 29 56 35

. 34 * 4
70 15 48 37

. 3 67 12
52 25 7 44
48 21 53 35
60 34 69 52
36 36 78 40
17 18 24 18
31 30 63 32

0 9 42 27

. 19 52 43
22 31 47 44
55 28 54 31
46 29 60 47
58 28 71 44
41 31 67 42
57 32 39 37
55 17 56 31

. 44 40 41
41 16 52 34
** 12 28 12
49 38 57 42
19 16 61 29
48 11 47 44
47 31 56 36
43 25 45 33

8 36 40 37
68 29 44 32

5 25 60 25
48 15 41 30
35 22 50 24

. 53 26 28
*x 61 47 47
48 3t 53 42
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Attrition Rates - continued from page 8
percentin 1996-97 and in 1997-98 down from
6.7 percent in 1987-88. See the box on Page
11 for data from the two most recent reports.

Besides IDRA’s annual reporting of
the magnitude of the dropout problem and
the need for accurate dropout data, the
inaccuracy of the counting and reporting
was underscored by the July 1996 review of
TEA by the Texas state auditor.

As aresult of inaccurate calculations
and unverified counts, the state auditor
estimated that the 1994 actual dropout rate
was more than double the reported rate. As
recently as 1998, the state auditor stated that
underreporting of dropouts must be
addressed by TEA.

This year, TEA attempted to track the
status of students in grades seven to 12 over
aone-year period through district-submitted
reports. In May 1999, TEA released its first
dropout and school leaver report entitled,
1996-97 and 1997-98 Returning and Non-
Returning Students in Grades 7-12. The
new report summarizes school leaver
information for individual districts with
enrollments of 100 or more pupils. Itprovides
counts and percentages for returning and
non-returning students, including
unreported students for the 1996-97 school
year and underreported students for the
1997-98 school year.

In the 1998-99 PEIMS submission,
school districts were given two choices for
reporting enrollment information on all
students enrolled in the district at any time
during the 1997-98 school year in grades
seven through 12:

1. Report a student as enrolled during the
current school year, or

2. Report the student as a “leaver” on the
leaver record and provide at least one
departure reason for that student.

The school leaver reportindicates that
inmany of the larger schooldistricts, schools
could notaccount forsignificant percentages
of their pupils from one yearto the next. Yet,
rather than counting these “unreported
students” as dropouts, the agency chose to
disregard these numbers and continued to
use official dropout numbers reflected in the
data reported.

Many if not most of the “unreported
pupils™ reflected for many districts were
probably dropouts that the new school leaver
codes made more difficultto brush underthe
carpet.

Perhaps for the first time in TEA’s
history, there was an admission that a

l<icgniﬁcant number of students were not
<

Texas Epbucation AGency ReporTep DrRopout RATES,
BY Race-EthniciTy, 1996-97 anp 1997-98
ScHooL 7-12THGRADE | TOTAL | PERCENTOF | ANNUAL ESTIMATED
YEAR/GROUP ENrOLLMENT | DROPOUTS TorAL DROPOUT | LONGITUDINAL
Drorouts Rates | DroPOUTRATE
1996-97
White 815,175 7,894 29.4% 1.0% 5.7%
African American 240,142 4,737 17.6% 2.0% 11.3%
Hispanic 603,067 13,859 51.5% 2.3% 13.0%
Other 47,588 411 1.5% 0.9% 5.1%
Totalj 1,705,972 26,901 100.0% 1.6% 9.1%
1997-98
White 828,660 7,734 28.1% 0.9% | Not Available
African American 244 987 5,152 18.7% 2.1% | Not Available
Hispanic 619,855 14,127 51.3% 2.3% | Not Available
Other 49,637 537 1.9% 1.1% | Not Available
Total| 1,743,139 27,550 100.0% 1.6% | Not Available
Source: Texas Education Agency, Public Education Information Management Systern (PEIMS)

included in the annual dropout counts

reported by school districts to the agency.

The agency estimated that more than 55,000

students were underreported as dropouts or

school leavers.
In the dropout reporting for the 1997-

98 school year, the agency used 37 “leaver

codes” in three areas: graduate, leaver, and

dropout. The number of leaver codes
increased from 22 inthe 1996-97 school year
andearlier. The box on Page 12 comparesthe
various school leaver codes listed by the
agency for the 1996-97 and 1997-98 school
years. The leaver codes give schools more
options for categorizing students, which
can have the result of further masking the
dropout problem.

The findings of the TEA school leaver
report are quoted as follows.

* “Thirty-seven leaver reason codes were
available to describe the circumstances
of each student’s departure.”

* “New leaver codes include such
circumstances as withdrawal to enroll in
a private school, withdrawal to attend
another public school, withdrawal to
attend school out-of-state, withdrawal to
be home schooled, and death.”

* “Prior to the leaver collection, districts
were required to report information on
returning students, graduates, and
dropouts, but not on other kinds of
leavers.”

* “Many more students in these grades are
being accounted for via the new leaver
record reporting requirements. In 1997-
98, approximately 3.6 percent of the

students who left the system statewide
were underreported, whereas for previous
years the amount of unreported students
was approximately 18.1 percent.”

“Not all students reported in attendance
in grades seven through 12 during 1997-
98 have leaverorenrollmentinformation
from the appropriate district for 1998-99.
Although statewide, 3.6 percent of all
students in grades seven through 12 the
prior year were underreported, for districts
with at least 100 students in enrollment
(not including charter schools), the
percent underreported ranges from 0.0
percent to 59.5 percent.”

“Some students were reported as leavers
even though those students had not been
reported in attendance or enrollment the
prior school year. Thus, this analysis
indicated both ‘under’ and ‘over’
reporting of the students from the prior
year.”

“A significant portion of both the
underreported and overreported students
can be attributed to personal identification
(PID) errors, i.e., student identification
inconsistencies that prevent perfect
matching of one student record to another
recordreported for that student. PID errors
are usually generated when one or more
of the following characteristics do not
match the PEIMS PID data base: student
ID [either a social security number or
state identification number], last name,
first name, or date of birth. Because of
this, TEA made efforts to reduce the

Adrition Rates - continued on page 13
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PEIMS Leaver Cobpes Usep IN 1996-97 anp 1997-98

1996-97 1997-98
LEAVER REASON Cone [CoLLECTED?/| RECORD |COLLECTED?/| RECORD
Tyre ExcLupED? Tyre ExcLubED?
graduating 01 | Graduate yes Graduate yes
deceased 3 Leaver yes
withdrew, documented enrollment elsewhere in Texas 03] Leaver yes
official transfer to another Texas public school district 21 Leaver yes
withdrew, documented enrollment out of Texas ®% Leaver yes
withdrew, declared intent to enroll out of state a7 Leaver yes
withdrew/left school, declare intent to enroll in a public school 8 Leaver yes
withdrew/left school, declared intent to enroll in a private school | 29 Leaver yes
withdrew, home schooling ' 60 Leaver yes
withdrew/left school to enter college to pursue a degree 24 | Dropout yes Leaver yes
withdrew/left school, declared intent to enter health care facility | 30 Leaver yes
withdrew/ left school, documented return to home country 16 | Dropout yes Leaver yes
expelled for criminal behavior 17 | Dropout yes Leaver yes
incarcerated in a facility outside the boundaries of the district 61 Leaver yes
completed graduation requirements except for passing TAAS 19 | Dropout yes Leaver yes
withdrew, alternative programs towards completion of 2 Dropout yes Leaver yes
GED/diploma
district has documented evidence of student completing GED 31 Leaver yes
GED previously, returned to school, left again &4 Leaver yes
graduated previously, returned to school, left again 63 Leaver yes
removed by Child Protective Services (¢ Leaver yes
withdrawn by ISD 62 Leaver yes
withdrew/left school to pursue a job (2 | Dropout no Dropout no
withdrew/left school to join the military 04 | Dropout no Dropout no
withdrew/left school because of pregnancy o8 Dropout no Dropout no
withdrew/left school to marry ® | Dropout no Dropout no
withdrew/left school due to alcohol or other drug abuse problems| 10 | Dropout no Dropout no
withdrew/left school because of low or failing grades 11 Dropout no Dropout no
withdrew/left school because of poor attendance 12 | Dropout no Dropout no
withdrew/left school because of language problems 13 | Dropout no Dropout no
withdrew/left school because of age 14 | Dropout no Dropout no
withdrew/left school due to homelessness 15 Dropout no Dropout no
withdrew to enroll in alternative program 23 | Dropout no Dropout no
withdrew/left school to enter college, no evidence of pursing 25 Dropout no Dropout no
degrees »
expelled for other reasons than criminal behavior 2 Dropout no Dropout no
has not completed graduation requirements, did not pass TAAS | 27 Dropout no Dropout no
failedto re-enroll following JJAEN term 65 Dropout no Dropout no
reason unknown 2 Dropout no Dropout no

Source: Texas Education Agency, 1996-97 and 1997-98 Returning and Non-Returning Students in Grades 7-12, May 14, 1999
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Attrition Rates - continued from page 11
number of underreported student
attributes to each district by matching
records on information other than the
PEIMS student identification number.”

Other findings of the TEA school leaver

report include the following.

* Data on the disposition of duplicated
student cases in 1996-97 showed that
69.4 percent of all students in grades
seven through 12 were reported as
returning students compared to 71.1
percent in 1997-98. Conversely, 30.6
percent of these students were reported
as non-returning in 1996-97 as compared
t028.9 percentin 1997-98.

* For unduplicated student counts, 72.8
percent of all students in grades seven
through 12 were reported as returning
students in 1996-97 compared to 75.1
percentin 1997-98. About27.2 percent of
all students in grades seven through 12 in
1996-97 were reported as non-returning
students compared to 24.9 percent in
1997-98.

In a statement, then State Education
Commissioner Michael Moses acknowl-
edged the problem with the large number of
unreported student records and warned dis-
tricts that next year’s ratings might count
these desaparecidos (lost pupils) as drop-
outs.

“The inclusion of these ‘unreported
pupil’ numbers in either this year’s or next
year’s dropout counts would send a shock
wave all over the state and perhaps help
wake up a populace that has been lulled into
thinking that dropout rates are no longer an
issuein Texas,” commented Dr. AlbertCortez,
director of the IDRA Institute for Policy and
Leadership.

What the TEA Report Does Not Say
Interestingly, the TEA reportdoes not
provide a full context for assessing the
statewide number and percent of students
who failed to graduate. Most of the report
provides percentages of students returning
or not returning without clearly providing
the magnitude of the number of students
reported as graduates, dropouts and other

school leavers (see Page 14).

Following are some observations that

TEA failed to mention in its school leaver

report.

* Ofthe 1.7 million studentsin grades seven
through 12in 1996-97, anestimated 464,024
students were classified as “non-
returning” students. The 27.2 percent
non-returning rate translates into almost

Without accurate dropout
data tied to the accountability
system, people can
erroneously conclude that
the dropout problem is either
solved, minimal, or
only affects minority students.
L

a half million students whe did not return
to the school of record.

* Ofthe 1.7 million studentsin grades seven
through 12in 1997-98, anestimated 434,042
students were classified as “non-
returning” students. The 24.9 percent
non-returning rate translates into almost
a half million students who did not return
to the school of record.

* The enrollment status of an estimated
245,933 students was not reported by
school districts in 1996-97.

* An estimated 55,123 students were
underreported as dropouts or school
leaversin 1997-98.

These observations are based on the

“duplicated student count” data. The school

leaverreportalsoincluded parallel data based

on “duplicated student counts.”

Recommendations for Improving
State Dropout Accounting

The collection and reporting of
accurate longitudinal dropout data is a must.
The state of Texas has made significant
strides in the development of an
accountability system that is receiving
national attention as a model of educational
accountability. The absence of accurate
longitudinal dropout data is serving to
undermine this system.

In January of this year, IDRA
disseminated its policy brief on the dropout
issue in Texas. Missing: Texas Youth -
Dropout and Attrition Rates in Texas Public
High Schools presents an in-depth look at
the dropout issue and provides some answers
and recommendations for the collection and
reporting of “real” numbers of students
missing from Texas schools.

In its policy brief, IDRA made the
following recommendations for improving
state and local dropout identification,
counting and reporting procedures.

* Revise the goal of the state dropout
program to comply with the mandate:

The goal of the program shall be to

reduce the actual statewide longitu-

dinal dropout rate to not more than 5

percent, such that a minimum of 95

percent of any class of students en-

rolling in Texas public schools will
receive their high school diploma.

* Modify state policy requirements so that
a “dropout” is defined as follows:

A student is defined as a dropout ifthe
student enrolled in Texas public
schools does not receive a high school
diploma and for whom the state has no
proof of re-enrollment in a school
within or outside of Texas that has the
authority to grant high school
diplomas. The definition should not
include students enrolled in Texas
public schools who:

* are enrolled in school-based
General Education Development
(GED) programs,

e have successfully completed all
high school course requirements
but have not passed the TAAS,
and

e are reported as having returned to
their home country, but for whom
thereisno verification ofenrollment
by a receiving school.

* Require each public school district in
Texas, on a yearly basis, to report to the
state education agency the number of
students enrolledin Texas public schools
who:

* are enrolled in school-based GED
programs,

* have successfully completed all high
school course requirements but have
not passed the TAAS, and

e are reported as having returned to
theirhome country, but forwhom there
is no verification.

These students should be reported

separately and not be included in the

dropout definition.

* Modify the state education agency
procedure forcomputing the actual state
longitudinaldropout rate: The following
computationisanexample of how the rate
could be calculated:

The state longitudinal dropout rate is

calculated by determining the total

number of students enrolled in Texas
public schools in seventh grade and
subtracting the total number of those
same students receiving a high school
diploma five years later, excluding
students who will not graduate but are
still enrolled in the regular school
program that leads to acquiring a high
school diploma (such as students who

Attrition Rates - continued on page 15
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PERCENT OF RETURNING AND NON-RETURNING STUDENTS IN GRADES
SEVEN THROUGH 12, 1996-97 AND 1997-98 (STATEWIDE)
1996-97 1997-98
CATEGORY NUMBER* PERCENT NUMBER* PERCENT
Total Enrollment (Grades 7-12) 1,705,972 100.0 1,743,139 100.0
Disposition of Duplicated Students
Returning Students 1,183,945 694 1,239,372 71.1
Non-Returning Students 522,027 30.6 503,767 289
Reported Graduates © 172,303 10.1 184,773 10.6
Official Dropouts 25,590 1.5 26,147 1.5
Dropout Records Excluded 15,354 0.9 10,459 0.6
o Overreported Students na na
' Underreported Students na 62,773 3.6
Unreported Students 308,781 18.1 na
Official Leavers na 106,331 6.1
Leaver Records Excluded na 115,047 6.6
Disposition of Unduplicated Students
Returning Students 1,241,948 72.8 1,309,097 75.1
Non-Returning Students 464,024 272 434,042 249
Exit Reasons for
Non-Returning Students
Graduate 179,113 38.6 190,110 438
Dropout 25,985 5.6 25,174 5.8
Previous Dropout 1,856 04 1,736 04
College 464 0.1 434 0.1
GED 464 0.1 6,945 1.6
Alternative Program 3,712 0.8 16,060 37
In-State Transfer 464 0.1 80,298 18.5
Home Country (return to) 2,320 0.5 6,945 1.6
Completed, no TAAS 1,856 04 2,604 0.6
Out-of-State Transfer na 31,685 7.3
Private School na 5,643 1.3
Home School na 7,813 1.8
Incarcerated na 3,906 0.9
Death na 868 0.2
Underreported na 55,123 12.7
Unreported 245,933 53.0 na
* The numbers in this table were estimated by IDRA based on total enrollment figures and the corresponding percentages.
na = not applicable
Source: Texas Education Agency, /996-97 and 1997-98 Returning and Non-Returning Students in Grades 7-12. May 14, 1999
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Attrition Rates - continued from page 13
were retained or do not have sufficient
credits), divided by the number of
pupils in the original seventh grade
group and multiplying by 100 to
determine the percentage.

* Require that a school district’s
longitudinal dropout rate be tied to the
state’s accountability system, the
Academic Excellence Indicator System
(AEIS): A school district must accurately
report its longitudinal dropout rate for
groups of individual students (cohorts)
to the state education agency as it reports
eachyear allother AEIS indicators, which
are factored into the district’s
accountability rating.

* Require that each local school district
establish local dropout oversight
committee(s) or task force(s) including
parent representatives, private sector
representatives and school staff: These
committees should regularly and
systematically monitor the dropout
identification, counting, and reporting
process and dropout prevention efforts
at their campuses and districts. Such
efforts should be part of the regular school
program involving regular school staff.

* Require that the state education agency
establish a site monitoring team that is
responsible for maintaining the integrity
of the statewide dropout data: A trigger
mechanism should be developed for the
team to review cases where the district
attrition rate is more than 10 percent of

their reported dropout rate.

* Require that the state education agency
collect information on the reasons
students drop out of schoolin a way that
significantly decreases the number of
“unknown” reasons for dropping out:
Information should also include data on
school-related dropout factors such as
school retention rates, school faculty
attrition, credentials and experience, and
school per-pupil expenditures.

* Require that the state education agency
collect and disseminate information on
local districts’ dropout prevention and
recovery efforts: This should include
proven strategies used and evidence of
effectiveness in lowering the dropout
rate. )

Despite growing concerns about the
accuracy in counting and reporting dropout
data, the Texas legislature in its most recent
session failed to enact any significant
legislation to improve the accuracy of
methods to count and report dropouts. In
order to alleviate some of the pressure on
Texas schools witha high number of dropouts
and to shadow the concerms about the
accuracy of dropout data reported by the
state education agency, the Texas legislature
providedaspecial allocation of $85 million to
finance special intervention programs for
ninth grade students identified as at-risk of
dropping out (Cortez, 1999).

With the release of its latest study on
the percent of returning and non-returning
students, it appears that the state is still more

intent on finding ways to lower the dropout
numbers ratherthanon lowering the number
of dropouts. Without accurate dropout data
tied to the accountability system, people can
erroneously conclude that the dropout
problem is either solved, minimal, or only
affects minority students (Robledo
Montecel, 1999). The availability of accurate
longitudinal data on school dropouts, tied to
the Academic Excellence Indicator System,
is critical to maintaining the credibility of the
school accountability system and to
informing urgently needed strategic dropout
prevention and recovery efforts.
Resources
Cortez, A. “Texas Legislative Update,” /DRA
Newsletter (San Antonio: Intercultural Devel-
opment Research Association, August 1999).
Robledo Montecel, M. 3319 Billion and 1.2
Million Students Lost: Remarks to the State
Board of Education Committee on Planning
(San Antonio, Texas: Intercultural Develop-
ment Research Association, January 7, 1999).
Supik, J. and R. Johnson. Missing: Texas Youth
—Dropout and Attrition Rates in Texas Public
High Schools (San Antonio: Intercultural
Development Research Association, 1999).
Texas Education Agency. 1996-97 and 1997-98
Returning and Non-Returning Students in
Grades 7-12 (Austin, May 14, 1999).
Texas Education Agency. Texas Dropout Rates
by Ethnicity. http://www.tea.state.tx.us/
research/dropout/9798/appendb/state.html
(1998).
Roy Johnson, M.S., directs the IDRA Division of
Evaluation Research. Comments and questions
may be directed to him via e-mail at contact
@idra.org.

v Strategies for staffing

v Strategies for student-teacher ratios
v Strategies for curriculum

v Strategies for student selection and assignment
v Strategies for student selection and enrollment

v Strategies for the magnet school image

To order, send check or purchase order to: Intercultural Develo

MAGNET SCHOOLS:

POCKETS OF EXCELLENCE IN A SEA OF DIVERSITY

Bradley Scott, M.A. and Anna De Luna

Learn 12 strategies that have been proven to work!
v Strategies for the physical environment P

v Strategies for student outcomes
v Strategies for student support
v Strategies for race relations

~ Strategies for parent and community involvement
v Strategies for magnet and non-magnet school collaboration

One of the only multi-district studies of magnet schools, the book examines 12 important indicators of effectiveness in magnet schools that
are used as a strategy for school desegregation. Pockets of Excellence reports on 11 magnet school campuses in four school districts in Federal
Region VIinvolving the states of Arkansas, Louisiana and Texas. In addition to the information listed above, Pockets of Excellence also offers
recommendations about effective strategies in the operation of magnet schools that might be adopted by non-magnet schools in desegregated
settings as a part of their school improvement and restructurin g efforts. Wherever students may be found — regardless of their race, sex, national
origin or economic circumstance — they can succeed. What Pockets of
produce success. (ISBN: 1-878550-54-3; 1995; 100 pages; $25)

Excellence demonstrates is that schools with diverse populations can

pment Research Association, 5835 Callaghan Road, Suite 350, San Antonio.
Texas 78228-1190; or send purchase order by fax. 210-444-1714. For more information call 210-444-1710 or e-mail: contact@idra.org.

Q
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Eleventh Annual
National Dropout
Prevention Network
Conference

Renaissance

Austin Hotel

Austin, Texas
December 5-8, 1999

In carrying out the theme, Every Child Is a Soaring Star, the 11th Annual National Dropout Prevention Network conference will feature
a comprehensive program that will provide a dynamic atmosphere, showcasing programs that are effectively being used to work with

students in at-risk situations.

Dr. Peter Benson

President of Search Institute, Minneapolis

“Beyond the ‘Village’ Rhetoric:

Creating Healthy Communities for Children and Adolescents”
Dr. Benson leads a staff of 80 social scientists and change agents
dedicated to promoting the health and well-being of America’s
children and adolescents. He is the author of nine books, his most
recent titled All Kids Are Our Kids. He lectures and speaks
widely, serves as aconsultant to federal agencies and foundations,
and is an adjunct professor of educational policy at the University
of Minnesota.

Dr. Mary Montle Bacon

Consutltant, Hillsboro, California

“Them that Gots the Gold, Makes the Rules:

Achieving Equity and Excellence in a Pluralistic Society”
Dr. Bacon, a private consultant, a former teacher, university
instructor, counselor, psychologist and administrator shares her
experiences. In addition to the education world, Dr. Bacon has
held positionsin the juvenile justice systemas a probation officer
and as a delinquency prevention officer in the California State
Attorney General’s Office. Just as important, she is a parent who
manages tomaintaina refreshing sense of humor while addressing
the challenges of child rearing in these turbulent times.

Keynote Speakers

Dr. Dudley E. Flood

Retired School Administrator, Raleigh

“Every Child Deserves a Chance to Succeed”

Dr. Flood has taught and been a principal at the elementary and
secondary levels. He served in the North Carolina Department of
Public Instruction for 21 years as assistant and associate state
superintendent. Most recently he served for five years as
executive director of the North Carolina Association of School
Administrators. During his career he has received more than 300
awards for civic service.

Dr. Maria “Cuca” Robledo Montecel

Executive Director, Intercultural Development Research
Association, San Antonio

“Musical Chairs and Unkept Promises”

Dr. Robledo Montecel’s lifetime concern has been with youth.
especially youth who are minority, poor or limited-English-
proficient. Her advocacy and expertise in education have been
instrumental in achieving the goals of excellence and equity in
education for students in San Antonio, the nation, and the world.
Going against the current deficit model approaches in schools.
she champions the value, integrity, and possibilities for all
children.

Conference Strands

< Bilingual and Multicultural Issues

+# Technology

% Alternative Education Programs

++ Current Educational Research: Applications and Utilization
+» Parent Involvement

% Juvenile Justice Issues

< Business/Industry Issues and Career Education

«» Community/Local Government Issues and Services
< Migrant Education

< Family/Social Issues

¢ Service Learning

Partners

The National Dropout Prevention Center/Network

Texas Education Agency in cooperation with

€ Austin Independent School District

¢ Charles A. Dana Center at the University of Texas at Austin
€ Communities In Schools of Texas

4 Intercultural Development Research Association

4 Pflugerville Independent School District

4% Round Rock Independent School District

¢ Southwest Educational Development Laboratory

4 Texas Association for Alternative Education

¢ Texas Association of School Administrators

@ Texas Association of School Boards

& Texas Association of Secondary School Principals

4% Texas Association for Supervisionand Curriculum Development
4 Texas Business and Education Coalition

% Texas Parent/Teacher Association

October 1999 IDRA Newsletter

7



You can register for the 11th Annual National Dropout Prevention
Network conference by downloading a form from the web site
www.dropoutprevention.org and mailing it in or by registering on
line. Toreceivearegistration form by mail call 231-933-3962. Formore
information call Linda Shirley at the NDPC at 864-656-2599.

Questions?

If you have a question about registration, call registration
headquarters at 231-933-3962. Questions about the program or any
other conference issues should be directed to Linda Shirley at the
conference headquarters at 864-656-2599.

Lodging and Travel Information

Participants are responsible formaking their own hotel reservations.
The conference hotel headquarters is Renaissance Austin Hotel,
9721 Arboretum Boulevard, 512-343-2626; fax 512-346-6364. Youcan
check out the conference hotel headquarters at www.renaissance
hotel.com.

Room rates for the conference are: $112-single; $128-double, plus
local tax. Individuals should identify themselves as being with the
I'lth Annual National Dropout Prevention Network conference in
order to receive the conference rate. For reservations, call the
Renaissance Austin by November 15. 1999, to ensure conference
rates. All reservations will be confirmed by the hotel directly to the
guest.

To confirm room reservations,a depositequal to the first nightroom
rate per room is due three weeks prior to arrival. Deposit can be made
by major credit cards or check and is refundable up to 48 hours prior
to arrival. The conference rate will be honored for one day prior to
and one day after the official conference dates. Check-in time s 3:00
p-m..and check-outtimeis 1:00 p.m.

Ground Transportation in Austin

Other than obtaining a rental car, options for transportation from the
new Austin Bergstrom International Airport to the Austin
Renaissance Hotel at the Arboretum are:

SuperShuttle—Y ou can make reservations priortoarriving in Austin
by dialing their national number 1-800-Blue-Van or you can wait until
arriving at the airport, follow signs to Ground Transportation, and
book then. The approximate cost for shuttle service is $13 one way.

Taxi service — can be acquired at the Ground Transportation area of
the airport. Approximate cost is a minimum of $30 one way.

Conference Airlines

Conference participants desiring discount fares on Delta Airlines.
the official air carrier for the conference, should contact Small World
Travel (official travel agency for the conference) at 1-800-849-6125.

For a brochure or to find out more about:

v Detailed agenda
v Conference fees

v Technology center
v Give and take session
v Preconference workshops v Star sessions

v Special events v and more!

Visit
www.dropoutprevention.org

or call

231-933-3962

Lessons Learned - continued from page 6

or collecting achievement data presented
incredible obstacles. While districts are
happy to receive grant funding for special
projects, their policies can jeopardize con-
tinued funding by not providing student
accountability data.

The use of test score data to measure
progress of immigrant students is also prob-
lematic since many recent immigrant stu-
dents are excluded from taking the state
accountability measure until they attain suf-
ficient levels of English proficiency. Pro-
grams for recent immigrant students need to
institute assessment systems, such as port-
folio assessment, to document student
progress in the initial stages of acquiring
English oral proficiency and literacy.

Another issue related to the bureau-
cratic nature of schools is the use of a “one
size fits all” approach to policy. Both at the
districtand campuslevels, policy is framed

for mainstream students butmust be modi-
fied to include special programs for recent
immigrants. Failure to modify policy leads
to ludicrous, but all too prevalent, situations
where recentimmigrants are required to take
classes or participate in activities that will
not teach them anything or teach what they
already know.

For example, the high school course
credit system needs to be modified. Stu-
dents should not be made to sit in ESL
classes below their level of English profi-
ciency just to gain course credit. Another
failure to modify school policy hasled to pre-
literate newcomers center students sitting
through classes on how to take the TAAS
test.

In a similar vein, low-schooled immi-
grant high school students who do not know
how to multiply or divide should not be
placedinanalgebraclass duetoaninflexible
policy. Inattention to modifying policy for

immigrant students can also jeopardize the
existence of programs, as in the previously
discussed case of calculating the student-
teacher ratio for a district newcomers center
in the spring as opposed to the fall or in the
case of stipulating that high schools can
only have one writing lab per school.

Special programs need to be built into
the district structure from the beginning.
Absence of district support and advocacy
of special programs slows progress. While
starting small and later enlarging the scope
of a project is often an effective strategy,
outside funding may end before project ini-
tiatives are taken to the district level.

The TIEC project had district represen-
tatives on the campus implementation teams
at both campuses, yet in many cases they
served only in an advisory capacity. A more
effective strategy is to balance campus-le vel
activities with district-level advocacy for

Lessons Learned - continued on page 18
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Lessons Learned - continued from page 17
immigrantstudents. Ourexperience with the
career center project in E1 Paso ISD provides
an excellent example of such a two-pronged
approach.

District “buy-in” is essential to the
success of special programs at individual
campuses. Closely linked to “buy-in” is the
issue of coordination of special programs
with district initiatives. Ideally, district per-
sonnel should become invested in the work
of special projects and be encouraged to
participate actively rather than viewing them
as competing or being at cross-purposes
with district programs.

Anotherissue thatrelatesto thescope
of the project is the importance of extending
special projects throughout theschool. As
previously discussed, building a wedge into
existing school structures is muchless expe-
dient than organizing the school so that
immigrant student concerns are integrated
throughout the school’s management struc-

ture, policy and course offerings. For this
reason, projects need tobeginby including
teachers and administrators outside the
ESL departmentin project activities.
Perhaps the biggestlesson learned from
the TIEC project was that the scope of this
project was enormous. Great strides were
made in a short amount of time with a small
staff. Atthe completion of the project, advo-
cacy and general awareness of the needs of
immigrant students was very high. Two
project initiatives were taken to the district
level, which attests to their success. When
foundation fundingended, it was difficult to
distinguish between programs that origi-
nated within the TIEC project and those that
had their origins within the district, commu-
nity-based organizations or project partners.
We worked as a collaborative with the
common goal of improving the education of
immigrant students. From that experience,
we learned valuable lessons about how to
effectively work in schools with large num-

bers of immigrant students to develop, imple-
ment and sustain appropriate educational
programs and services. Those lessons are
shared here to assist others' who wish to
provide the best possible education for im-
migrant students. They aré our future.

Dr. Pam McCollum is a senior education
associate in the IDRA Division of Profes-
sional Development. Comments and ques-
tions may be directed to her via e-mail at
contact@idra.org.

“Lessons Learned, Lessons Shared” pro-
vides information on immigrant education
concerning legal issues, effective instruc-
tional programs, and educational resoutrces
—including Internet listings —for this unique
group of students. Copies of the publication
may be purchased by sending a check or
purchase order to IDRA (ISBN 1-878550-
66-7; 53 pages, 1998; $24.95 each).

HicHLIiGHTS OF RECENT IDRA AcTIVITIES

In August, IDRA worked with 8,250

teachers, administrators and parents

through 71 training and technical as-

sistance activities and 186 program

sites in 12 states plus the United King-

dom. Topics included:

4+ Bilingual Reading Strategies

+ Racial and Gender Bias in
Curriculum

4+ Building School-Family
Partnerships

4+ IDRA Bilingual Programs
Evaluation Institute

4+ Conflict Resolution and Discipline

Participating agencies and school

districts included:

<> Oklahoma City Public Schools

< Irving Independent School
District (ISD), Texas

<> Texas Education Service Center,
Region I

< West Las Vegas Schools, New
Mexico

<4 Alice ISD, Texas

Activity Snapshot

IDRA and 10 education service centers across Texas recently sponsored a
statewide video conference on bilingual education. About 70 parents and
educators came together to review effective practices. This event proved to be
an innovative opportunity for sharing ideas among educators and parents vialive
distance learning. Both English and Spanish were spoken, and translations were
provided for monolingual participants. The activity also was designed to support
the newly emerging Parent Coalition for Bilingual Education. The event itself was
sponsored by the Mobilization for Equity project at IDRA funded by the Ford
Foundation through the National Coalition of Advocates for Students; the IDRA
South Central Collaborative for Equity, the equity assistance center funded by
the U.S. Department of Education to serve schools in Arkansas, Louisiana,
Oklahoma, New Mexico and Texas; and the STAR Center, the comprehensive
regional assistance center funded by the U.S. Department of Education to serve
Texas and acollaboration of IDRA, the Charles A. Dana Center at the University
of Texas at Austin, and RMC Research Corporation.

Regularly, IDRA staff provides services to:
4+ public school teachers
4 parents
+ administrators
+ other decision makers in public
education

For information on IDRA services for your school district or other group, contact IDRA at 210/444-1710.

Services include:

< training and technical assistance

<> evaluation

< serving as expert witnesses in
policy settings and court cases

- <> publishing research and

professional papers, books,
videos and curricula

TREeT COPY AVAILABLE
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Parent Coalition for Bilingual Education
Attention Bilingual Education Community

IDRA is happy to announce the formation of the Parent Coalition for Bilingual Education. Parents are supporting
bilingual education and developing their leadership skills. Several events in the 1999-00 school year are prime
opportunities for parents to share information about bilingual education.

Texas Association for Bilingual National Association for Statewide Bilingual
Education(TABE) Bilingual Education (NABE) Video Conference
Annual Conference Annual Conference (Spanish-English)
October 20-23, 1999 February 15-19,2000 Early 2000
Corpus Christi, Texas San Antonio, Texas Date and time to be announced

_ . Education Service Centers
An interactive parent institute fo- The general conference will fea-

cusing on pareat leadership for ture an interactive parent insti- Another video conference is being
N bilingual education is being held tute on February 18 and 19. planned on bilingual education
S0 in conjunction with the confer- hosted through the Texas education
ence. Parents are serving as pre- service centers and sponsored by
senters, facilitators and partici- IDRA, bilingual school personnel

pants. and parents.

We invite you to participate in and support these efforts in a variety of ways:

1. Identify parents with children in bilingual programs to participate in the Parent Coalition for Bilingual

Education. We would like names, addresses and phone numbers of parents who value and can attest to the
successes of bilingual education.

2. Send us the names of parent liaisons and outreach workers who recruit parents for these events and
disseminate this information.

3. Send us any copies of parent-friendly and bilingual (if possible) information:

 The rationale for bilingual education

* The benefits of bilingual education

» How to identify a good bilingual program

 The requirements for being a bilingual teacher

« The skills a good bilingual teacher must have

* How bilingual education is an effective means of teaching English
* Various forms or models of bilingual education

 How a parent can support high quality bilingual education

4. Join these efforts by contacting us and disseminating this information to any others who would be interested
in participating.

The Parent Coalition for Bilingual Education meets regularly. For information on the meeting dates and times,
contact Anna AliciaRomero (e-mail: aromero@idra.org) or Aurelio M. Montemayor (e-mail: amontmyr@idra.org).

Intercultural Development Research Association * 5835 Callaghan, Suite 350 * San Antonio, Texas 78228-1 190
Ph. (210) 444-1710 * Fax (210) 444-1714
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Great Results - continued from page 5
majority of his time helping his students with
their math and, as aresult, has sharpened his
own math skills as well. Rich feels that his
tutees are experiencing the same problems
he did as a young student, and wants to
show them that through education, their
situations will improve. He wants to set a
good example for his tutees, “I see the tutees
with the same problems I used to’have and
how it’s so important for them to get help so
they can continue their education and get
better.”

Rich explains that though his job as a
tutor can be difficult at times, his fifth-grade
students make him happy. He says that
these tutees have more difficulty paying
attention, so he must be versatile in dealing
with them. He has been forced to develop
new ways to earn the interest of his tutees
and is proud to report that his new style of
teaching is producing great results. He feels
that it is necessary to develop a delicate
balance of fun and discipline in order to help
the student want to learn.

Rich gets support from his friends and

‘family. He says that his parents and grand-

mother are very proud of his involvement in
the program and have noticed many differ-
ences in his attitude at home. Rich feels that
he now gives his elders more respect. Thanks
to his work as a tutor, Rich says that he now
understands how difficultitistobe acaregiver
for young children and prides himself in his
newly found sense of patience.

Rich believes that his success as a
tutor can be attributed to his thorough prepa-
ration. He says that he prepares himself both

“Only an emergency will
keep me from seeing my
tutees every day.”

—a Coca-Cola Valued Youth
Program tutor in Houston, Texas

mentally and physically for his daily meet-
ings with his tutees. He also feels that his
love for his new profession gives him a
personal strength that can be seen while he
works with his students, “Only an emer-
gency will keep me from seeing my tutees
every day.”

Rich plans to use the money he earns
from his work as a tutor to open a savings
account. He also says that he will use a
portion of his wages to purchase any per-
sonal affects that he may need in order to
relieve his grandmother, whom he lives with,
of a financial burden, “I try to give my pay-
check to my grandmother to pay bills when
she needsit.” He says it makes him feel good
to know that he is in a position to help his
family.

Rich says he will hold a special place
in his heart for his teacher coordinator be-
cause no matter what the circumstances, she
always helped them get into the spirit of their
job. Rich says that he enjoyed helping his
tutees improve their education, and has felt
a great deal of personal satisfaction because
of it.

Although Rich has always planned on
completing high school, he says that the

Coca-Cola Valued Youth Program has helped
him to make his education a priority, “I feel
that school is a lot more important now.”

If Rich was to offer advice to future
tutors, he would tell them to always “keep
their cool.” He says that his short temper is
now a thing of the past and feels he is an
example of how much & person can change
given the right circumstances. He also says
that tutors must always think about what
they say in advance because they are setting
a very important example for these young
students, “The tutees see you as a friend,
and a role model, so it’s important that the
tutors behave.”

Looking Forward

The Coca-Cola Valued Youth Program
will continue to benefit thousiifids of students
into this new millennium, reaching a record
210schools across the globe during this next
school year. i

Josie Danini Supik, M.A., coordinates
IDRA’s materials development. Comments
and questions may be directed to her via e-
mail at contact@idra.org.

Help Us Save Paper!

If duplicate or unwanted copies of the
IDRA Newsletter are sent to your ad-
dress, please notify us so that we can
correct our mailing list. You can send us
e-mail at contact@ idra.org or return the
mailing label on this newsletter with cor-
rections marked by mail or fax (210-444-
1714)! Thank you!

5835 Callaghan Road, Suite 350
San Antonio, TX 78228-1190
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